Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2002

Determining Best Practices for Supporting the Emergent Writer in
Kindergarten and First Grade Classrooms: A Handbook for
Educators
Lynn Pearl

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Curriculum and Instruction Commons, Early Childhood Education Commons, and the
Language and Literacy Education Commons

DETERMINING BEST PRACTICES FOR SUPPORTING
THE EMERGENT WRITER IN KINDERGARTEN AND
FIRST GRADE CLASSROOMS:
A HANDBOOK FOR EDUCATORS

A Project Report
Presented to
The Graduate Faculty ,
Central Washington University

In Partial Fullfillment
of the Requirements for the Degree
Master of Education

by
Lynn Pearl
May 2002

ABSTRACT

DETERMINING BEST PRACTICES FOR SUPPORTING
THE EMERGENT WRITER IN KINDERGARTEN AND
FIRST GRADE CLASSROOMS:
A HANDBOOK FOR EDUCATORS

By
Lynn Pearl
May 2002

Best practices for supporting the emergent writer in kindergarten and first grade
were researched. The research suggests ways to assist emergent writers as
they

move through the developmental stages of writing. A handbook for

educators was created to not only compliment existing curriculum, but also to
help educators organize a writing workshop in their classrooms. This handbook
contains activities already field tested in many classrooms, and organized
procedures for conducting a writer's workshop.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction
Marie Clay (1975) introduced the term "emergent literacy" to
describe young writers who use writing materials to imitate writing
activities.

Young writers display remarkable capacities at their own

developmental level. These writers create meaning by using three
different forms of writing; scribbling, drawing, and phonetic
spelling (Sulzby, 1992).
There is considerable evidence that supports children learn
through action (McGee & Richgels, 1996). The more active the
children are, the more knowledgeable they become.

Process writing

is learning how to write by writing (Stone, 1995). The emphasis in
writing instruction focuses on the process of writing rather than the
end product (Tompkins, 1990).
regardless of age can write.

In process writing all children

Children work through the process of

five stages: prewriting, drafting, revising, editing, and publishing
(Gardner & Johnson, 1997; Tompkins, 1990). The writing process is
recursive; students move back and forth within the stages while
writing (Gardner & Johnson, 1997).
Through the use of writing workshop in her own classroom the
author has observed growth over time in the children's knowledge of
1
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the writing process.

The children's writing consists of their

approximations in creating meaning.

Well trained educators can

support the child during conferences and provide teaching points that
enable the child to take on new learning. Model writing and
conferences play an important part in supporting the child's
understandings of literacy.

Children need the organization and

routine that are provided in "writing workshop".

Writing workshop

can also help educators implement manageable writing activities as
they learn to move the emergent child through the writing stages.
Purpose of the Project
The purpose of this project is to provide kindergarten and first
grade teachers with a handbook of "best practices" for implementing
the writing process in their classrooms.

The handbook will include

ways to organize a "writing workshop" along with activities to
support the emergent writer.

It will also include ideas for

assessment and data collecting in reporting growth to parents.
Another purpose of this project is to prepare students to meet
the Essential Academic Learning Requirements (EALRs) in writing at
kindergarten and first grade which are set by the state of
Washington.
Significance of the Project
Research establishes that supporting the emergent writer
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within his/her zone of proximal development and helping the child
understand that there are more developmentally advanced forms of
writing, can assist the child in the quality of his/her message
(Galperin, 1 985). Muzevich ( 1992) determined that good classroom
instruction involves children in writing activities, creates a printrich environment, and makes written language a functional part of
the classroom.
Sulzby (1992) reports that these emergent writers are
sometimes treated as if they cannot write and only given writing
experience through handwriting drills or copying models. Through
close classroom observations and studies of children's writing
development, Sulzby has concluded that children can write and
should be given an opportunity not only to write but to share their
writing.

Other research supports Sulzby's findings and concur that

emergent literacy requires writers who write daily (Muzevich, 1992).
Longitudinal studies have shown that scaffolded writing can
assist the writing development of the emergent learner. The effects
were lasting and internalized. The studies compare the child's
unassisted writing with assisted writing.

Case studies over one

year reported rapid growth among kindergartners from the scribbling
stage to the phonetic stage of writing development (Bodravo &
Leong, 1998).
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stage to the phonetic stage of writing development (Bodravo &
Leong, 1998).
Within two kindergarten classrooms and three first grade
classrooms including her own, the author of this project found many
students who did not possess the knowledge to move from emergent
to conventional writing.

It was then decided that this was an area

that could be worked on in the kindergarten and first grade
classrooms.
Limitations of the Project
The limitations of this project are as follows:
1 ) Some teachers' understandings of emergent writing are to
practice the formation of letters.

They feel that this is sufficient

for primary grade writing and thus are resistant to change.
2) The handbook may not be useful for those kindergarten teachers
who have already implemented their form of writer's workshop.
3) The handbook contains teaching and learning activities along
with assessment and data reports to parents that are primarily for
kindergarten and first grade.
4) The handbook contains some activities that can only be used for
emergent writers.

Those activities might not be necessary for those

children that have moved to an early stage of writing.
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5) The handbook is a supplement designed to be used with our
adopted Scholastic Language Program each year.
Definition of Terms
To provide a clearer understanding of this project, definitions
of terms are provided:
Scaffolded Writing - Combination of materialization and
private speech to support emergent writing (Bodrova & Leon, 1995).
Materialization - Use of tangible objects and physical actions to
represent a concept or strategy as mental action is being learned
(Galperin, 1969).
Private Speech - Self-directed regulatory speech
(Galperin, 1969, 1 985, 1 992).
Process Writing - Instruction of writing as a process rather than
a linear approach (Stone, 1995).
Zone of Proximal Development - Space between the child's level
of independent performance and the child's level of maximally
assisted performance (Vygotsky, 1978).
Best Practices - Lessons, activities, routines, and techniques
that provide educators ways to implement curriculum and theory.
Writing Workshop - A structured and organized time set aside to
focus on writing.
learning.

The educator facilitates, scaffolds and guides the
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Emergent Writing - Children's written development from the
time they begin to experience the uses of print to the point where
they can write independently (Muzevich, 1 992).
Overview of the Remainder of the Project
Chapter Two will focus on research summaries as well as
literature that supports emergent writers. Chapter Two will also
provide the rationale for this support and the processes common to
most writing. Chapter Three will explain the procedure used by the
author in developing this project.

Chapter Four will explain the

project, including the teacher handbook with lesson plans,
activities, and assessments for a kindergarten or first grade teacher
to use. Chapter Four will also consist of a Parent Corner with
activities and information sheets.

Chapter Five will consist of the

author's summary, recommendations and conclusions.

CHAPTER TWO
REVIEW OF THE LITERATURE
Introduction
Children's literacy learning is seen as a continuum that starts as
early as the first two months of life and builds a foundation for
later success (Burns, Griffin, & Snow, 1999). Current research
studies concur that literacy begins long before children enter school
(Clay, 1991 ).

Literacy development continues as children acquire

skills in different ways and at different ages (McGee &
Richgels, 1996).
Kindergarten children write in a variety of forms: scribbling,
drawing, and invented spelling (Gentry & Gillet, 1993 ). Gentry
(2000) believes that children move through stages of spelling
development as they write. He also believes that children should
draw, label, and write for a purpose early in kindergarten.
Scribbling leads to more sophisticated letter forms to represent
labels or messages.
spelling.

This is called the precommunicative stage of

Children continue this temporary spelling in the first half

of kindergarten as their level of alphabet knowledge grows from a
few known letters to many different ones. Teachers can expect to
see change in invented spelling by the end of the kindergarten year
(Gentry, 2000).
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According to Gentry (2000) children should be matching letters to
sounds and using those letters to represent words. This stage in the
child's spelling development is called the semiphonetic stage.

These

conditions make it hard to read the child's writing without context
or picture clues. First grade teachers continue to encourage a great
deal of invented spelling but by the middle of the year the
expectation is that children will be moving into a level that uses
letters to represent all the sounds in words. This stage of spelling
development is called the phonetic stage.

Children are able to write

down anything they want to say and though it may not look like the
conventional spelling, almost anyone could read it.

Some first grade

children will begin to move into the transitional stage of spelling
development and also will spell some high frequency words
correctly.

In this stage children are representing many of the visual

aspects of English spelling.

Gentry believes that in successful first

grade classrooms the teacher is paying attention to what the
children know and how the children's spelling is progressing.
Children's writing development is shaped by experiencing a wide
variety of writing activities in assisted environments.

In assisted

writing, the teacher provides students with opportunities to
practice things they know.

What is known to the children is their

independent level, while assisting the children in new learnings is in
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their zone of proximal development. Adults work within this zone to
support and scaffold children until the children can function
independently. This enables children to move to a higher level of
cognitive functioning ability.

Within this zone of proximal

development lie varying degrees of assisted performance.

An early

literacy writing program should consist of assisted activities
designed to help children reach new levels of understanding about
the writing process (Dorn, French, & Jones, 1998).
Children's writing and reading skills develop at the same time
and are considered to be interrelated rather than sequential.
Teachers can support children's understandings of writing by
engaging them in learning activities that build literacy skills (Teale
& Sulzby, 1 986).

In literacy-rich environments, children continue to

make significant growth in literacy skills (Burns, et al., 1999).
New learnings about emergent writing are occurring through
close observations of kindergarten classrooms.

The emphasis is on

children's capabilities in writing at their own developmental levels.
Children

string letters, use drawings, and invent spelling in ways

that convey meaning and purpose (Sulzby, 1992). Other studies
observed that kindergarten children begin by drawing pictures and
naming objects with one-word labels.

Certain themes that have

significance are repeated over and over.

Children's association with
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their repeated text helps them discover the need to move from
labeling to more complex modes of expression (Hilliker, 1988).
For the emergent writer, the act of drawing plays an important
role in providing a supportive scaffold for the child's piece
(Caulkins, 1 994 ). Clay (1991) explained that children are active
constructors of their own language and literacy. They become more
confident as they gain inner control over the creation of meaning in
print. This growth doesn't take place without the support that the
adult provides. The emergent literacy is a balanced program of
instruction and independent exploration.

As the teacher interacts

with the child they engage in instruction which is precisely at the
point of need for that student (Button, Furgerson, & Johnson, 1996).
Rationale For Supporting Emergent Writing
The Washington State Commission on Student Learning (1998)
has developed Essential Academic Learning Requirements (EALRs)
which measure student achievement in reading, writing,
mathematics, and other subjects. These requirements determine the
need for early intervention of literacy skills. The following EALRs
are expected for kindergarten children: 1) participation in writing
activities, 2) demonstration of directionality (left to right, top to
bottom), 3) ability to write the letters of the alphabet, upper and
lower case, 4) write own name and a few words, and 5) describe
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drawings in a meaningful way (Washington State Commission on
Student Learning, 1998).
The EALRs in first grade build on the framework from
kindergarten. The first grade child is expected to: 1) use writing in
communicating personal ideas, 2) check own writing for meaning, 3)
share writing with peers and teacher, 4) respond to the meaning of
others' writing, and 5) evaluate own writing in terms of growth
(Washington State Commission on Student Learning, 1998).
Writing is a process that has many beginning points. Choosing
topics can take on the forms of doodling, sketching, listing, reading,
or conversing (Graves, 1994). In order to become engaged in writing,
children need to write daily.
readers (Fisher, 1995).

As children write, they also grow as

Emergent literacy research emphasizes

changes that occur in a child's understandings of literacy concepts.
Giving children more experience and support with writing increases
their understanding of the concepts of writing. These concepts of
writing grow to fit the child's new learning (Burns, et al., 1998).
According to McGee and Richgels (1996), Piaget and Vygotsky's
theories of language acquisition are relevant to the study of
emergent literacy. The theories help explain cognitive concepts
formed by the child.

Children construct their own ideas about

literacy as they participate in literacy activities.

As researchers
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study emergent literacy, they find that it's based on behaviors
modeled and supported by adults. As educators support the emergent
writer, they help them change their own ideas to more closely match
conventional forms (Allington & Cunningham, 1996). Children at the
emergent level express their ideas of the world around them through
talk, pictures, and writing (Clay, 1996).
Importance of Best Practices in Writing with Emergent Writers
Research by McGee and Richgels (1996) find that literacy-rich
learning environments provide children with: 1) daily reading
opportunities, 2) writing opportunities, 3) opportunities to converse,
4) language play, and 5) experimentation with literacy materials.
The literacy-rich classrooms use literacy routine, organization,
grouping for learning, and developmentally appropriate practices.
They also develop a classroom design that supports and encourages
writing through learning centers and engaged learning activities
(McGee & Richgels, 1996).
Regie Routman (2000) is one of many authors that address ways
to support the emergent writer. In her book, Conversations, she
describes the power of talk in helping the child create the story.
Talk is central to learning. Talk provides the foundation for writing.
Routman refers to the talk as rehearsing. Routman (2000), along
with Caulkins ( 1994) and Graves (1994) believe that children need to

13

write daily.

When children write daily they are empowered and see

themselves as writers. They begin to see writing as a powerful
mode of expression. They understand that they can write for
different purposes and that they can produce writing in many forms
(Caulkins, 1994 ).
Scaffolded Writing
Scaffolded writing places less emphasis on writing stages and
more emphasis on social interaction (McGee & Richgels, 1996).
Scaffolded writing is based on the Vygotskian technique to support
and investigate emergent writing.

Writing support involves the use

of two techniques, materialization and private speech (Galperin,
1969). These techniques provide assistance within a child's zone of
proximal development (Vygotsky, 1987).

Materialization is where

the teacher draws a highlighted line to represent each word in the
child's message. There is a link between the spoken word and its
materialization represented by the highlighted line.

The child then

fills out the empty lines by placing scribbles, letter forms, or
letters on each line to stand for words in the message.
Materialization refers to the use of tangible objects and physical
actions to represent a concept or strategy as the mental action is
being learned. Private speech is the language that the child uses to
create meaning for their writing.

The child verbally creates his/her
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message with or without the teacher's support (Galperin, 1969).
Scaffolding addresses how an expert can support the learner and
help in his/her transition from assisted to independent performance
(Berk & Winsler, 1995; Meyer, 1993). Because the development of
new learning depends on the child's meaningful interpretation of the
situation, the teacher must understand that the child faces two
challenges: 1) To find meaning in the teacher's words and 2) To make
an appropriate response to the teacher's words in a context the child
does not yet understand (Phillips & Smith 1997). In Vygotsky's
(1987) words, "What a child is able to do in collaboration today he
will be able to do independently tomorrow" (p.4 ).
Scaffolded writing supports the emergent writer in their
development of more sophisticated language.

Scaffolded writing is

intended to be used as a temporary tool while the child is making the
transition from assisted to independent writing.

With continued

support, the emergent writer's message moves from scribbling to
pre-communicative, to semi-phonetic, to phonetic, to transitional
(Bodrova & Leong, 1998). Children's growth from emergent to
conventional literacy is influenced in three ways: by their
development, by their understanding of literacy concepts and by the
support of teachers to promote their literacy (Burns, et al., 1999).
One effective program that was researched was a case study by
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Bodrova and Leong (1998). They investigated the impact of
Scaffolded Writing with 34 kindergarteners in an urban Denver
school.

Comparisons were made of unassisted and assisted writing

samples for the duration of one year. Samples were collected in
September, November, and May. The study showed growth in each
child's writing development.

If the child was scribbling, then

Scaffolded Writing supported the child's use of letters and letterlike forms.

If the child produced letter-like forms, then the child

produced phonetic representations of the first sound, and so on. Both
the quality of the child's message and the use of more
developmentally advanced writing forms were being used as a result
of Scaffolded Writing.
Interactive Writing
Closely related to the scaffolded writing is a collaborative
writing technique known as interactive writing (Pinnell & McCarrier,
1994 ). The teacher and students experience the shared writing of a
text. The student contributes his/her knowledge of letters and
words to the writing activity.

In interactive writing, the teacher

gives the student opportunities that validate his/her strengths. The
teacher's main focus is to develop early writing behavior (Dorn, et
al., 1998).

Interactive writing differs from shared writing in two

important ways. First, the child takes an active role in the writing
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process by holding the pen and doing the work, and secondly, the
teacher's role changes as he/she scaffolds and understands the
child's emerging knowledge of print (Button, Furgeson, & Johnson
1996). Clay (1979) continues to instruct teachers to utilize the
child's strengths and not to do anything for the child that they can do
for themselves.
Model Writing
In modeling, the teacher demonstrates a literacy task as the
children observe the processes that are required for that task. The
children are provided with a conceptual model of the task before
they are aked to make an attempt to perform the task independently
(Dorn, et al., 1998). Teachers who model the process of writing, and
allow time for talking about writing, help the child see that writing
is a valued activity (Graves, 1994 ).

Modeling provides a glimpse of

demonstrations of the writing process in action.
child insights into what proficient writers do.

Modeling gives the
It explains the

unseen processes of choosing, rehearsing, exploring, reviewing, and
obtaining response which occur in writer's heads.

Modeling provides

the child with ideas and strategies that they can use. It also allows
the child to gain insights about how a writer feels.

With modeling

the child can expand his/her understandings about how writers
operate which empowers the child in the process (Wilkinson, 1990).
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Conferencing
Children's independence is the light that guides the educator as
the conference begins. Effective conferences are those in which
educators respond to the child's writing in ways which foster selfmotivation and self-direction (Wilkinson, 1990). Students can be the
teachers.

Conferencing helps educators get inside the child's head

while listening to them explain his/her thoughts about his/her
writing.

Conferencing encourages the child's independence. The

child shows the teacher what they know about writing as
conferencing moves from desk to desk, or when teachers take
writing notebooks home to peruse (Caulkins, 1994).
According to Graves (1983), young children at the emergent
stage do not have trouble with conferencing. The child easily
engages in talk about writing, and delights in having questions asked
about his/her personal piece. The conference itself is a form of
language. It conveys to the child that the teacher wants to help. Eye
contact and nearness to the child sends that message. Asking and
waiting for a response helps the child know the teacher is listening.
Also asking questions that teach will focus the conference on the
child's development.

Each child is at a different place in the process

and the questions will differ (Graves, 1983).
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Summary
Literacy environments that provide appropriate literacy
instruction have a profound effect on children's literacy
development.

Children's literacy development begins long before

their formal schooling.
reading and writing.

Children come with abilities to imitate

Literacy development is enhanced by social

interactions with caring adults and experience with literacy
Educators can promote children's understandings of

materials.

writing by extending their knowledge and skills through literacy
activities.
Educators must also understand the stages of writing
development for the emergent writer, and how the stages overlap
within the child's piece. Understandings of writer's workshop in
kindergarten and first grade can help educators provide a literacyrich environment.

Activities within the writing workshop can supply

educators with the knowledge and skills in supporting emergent
writers.

Activities can also provide educators with a system of

documenting progress for the emergent writer.
Educators can promote early literacy by helping the child
understand the reading and writing process, and by building the
child's literacy knowledge and skills through writing workshop
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activities.

Children continue to make rapid growth in literacy skills

within a literacy-rich environment.

•

CHAPTER THREE
PROCEDURES
Interest in Project
The author became interested in this project four years ago
while teaching first grade in the Wenatchee School District. The
author was being trained as a literacy leader for "Learning Network"
at Mission View School. The first year of the training was
conducted on site with 30 first grade students in reading and
writing.

The training helped the author implement a writing

workshop in her classroom. The main components of the workshop
were to write daily, conference daily, and have children share their
work daily. The author noticed that children who wrote daily, and
were assisted in their writing, moved more quickly through the
writing stages.
The author's succeeding years of training were also on site at
Mission View School. The author was supporting teachers in three
first grade classrooms and two kindergarten classrooms with the
implementation of the writing process.

The teachers that were

supported by the author had been trained in the "six traits of
writing" developed by Vicki Spandel. Even though the teachers were
implementing the six traits, the children didn't seem to be moving
through the writing stages very quickly. The teachers asked the
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same two questions, 1) how do you move emergent writers through
the writing stages? and 2) how do you manage the writing time in
kindergarten and first grade?
Collection of Information
The time that was allotted for support of the teachers was
limited. Teachers needed ideas and best practices for implementing
the writing workshop. The author was excited about researching
emergent writing and helping fellow teachers. The Wenatchee
School District is presently training the author in advanced literacy
training. With the continued training, the author will be able to test
writing practices within her own classroom and in the classrooms
that she is supporting.
Reporting data is another focus of the Wenatchee School
District.

The district's goal for every student is a year's growth in

reading and writing. This seemed to be an area that needed to be
looked at more closely. Teachers had the targets but the path to
achieve the desired results was nebulous. From the author's own
observations, writing daily in an assisted setting shows growth over
time.

Case studies were collected from the author's classroom so

that the author could determine the validity of the best practices.
The author used four six year old students from her own classroom
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for the case studies. The author plans to use this information in
developing lesson plans for her project.
Purpose of the Project
The project offers organized procedures in managing the writing
workshop. It also provides best practice activities for improving
students writing skills in kindergarten and first grade classrooms.
The activities provided will support teachers in assisting students
in their writing development.

The project will also include

activities that track students' writing progress.

The activities will

provide a way of reporting student's growth to supervisors and
parents.
The Wenatchee School District supports two "Learning Network"
literacy leaders in each elementary school. These leaders support
teachers with their implementation of reading and writing.

The

author's project will enhance the existing philosophy as well as
provide a guide for the support of emergent writing. The author
hopes that all kindergarten and first grade teachers in the district
can utilize the information.

CHAPTER FOUR
THE PROJECT
The teacher's writing handbook was developed to support kindergarten and
first grade teachers in the implementation of the writing process within the
classroom. The handbook will be available to all kindergarten and first grade
teachers in the Wenatchee School District as a resource for supporting
emergent and early writers. Hopefully the handbook will increase teachers'
understandings of the management of writing workshop time. The author
intends to use the handbook as a guide for conducting inservice teaching of
kindergarten and first grade teachers in the Wenatchee School District during
the summer of 2002.
The writing handbook includes ideas and resources collected or created by
the author. These ideas and resources have been used daily within the
author's own classroom. The handbook also contains curriculum that is based
on activities adapted from Gay Su Pinnels, Vicki Spandel, and Pat
Cunningham's writing activities. The handbook is based on the research of best
practices that the author has compiled and reviewed.
The writing handbook consists of four main sections. The first or introductory
section addresses the rationale of why we need to make a change from how we
traditionally taught writing. This section helps teachers understand the need for
change. The second section of the project relates to the management of the
writing workshop time. This section addresses different implementation
techniques used in developing a writing workshop. The third section includes
"best practices" for supporting the emergent writer. This section includes
suggestions, lesson plans, and activities that would enhance the existing writing
program presently used in the Wenatchee School District. Some of the topics
23
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that are addressed are: Model Writing, Interactive Writing, Scaffolded Writing
and the Writing Conference. The fourth and final section includes assessments
and rubrics that have been developed specifically for kindergarten and first
grade classrooms.
The project concludes with a bibliography of resources used in compiling
the handbook. The project is located in the Appendix.

CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
Summary
A review of the literature has established a need for supporting emergent
writers in their development of the writing process. It also has established the
need for reviewing best practices available which support the writer's
development. With the research in mind the author developed a teacher's
handbook to help kindergarten and first grade teachers as they support the
emergent writer in their classrooms. The handbook provides a rationale and an
overview of the problem, ideas for managing the writing workshop time, best
practices for supporting the emergent writer, and rubrics and assessments for
collecting and reporting information to parents and supervisors.
Conclusion
In conversing with other kindergarten and first grade teachers about best
practices in supporting the emergent writer, the author learned that the majority
of the teachers were having problems in two areas in their classrooms during
the writing workshop time. The first area of concern was a need for finding new
ways and practices in which to move the emergent writer through the writing
stages more quickly. The second area that needed to be addressed was the
management of implementing the new practices during writing workshop time.
The teachers were encouraged with the idea of having a handbook that would
address these two problems. The author learned that the teachers had
understood the concept of best writing practices but they became puzzled as to
how to make it work within their own classrooms. The teachers needed
something to supplement the Six Traits of Writing Curriculum that they
were already using.
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The teachers were more than willing to support the emergent writer but they
didn't know where to begin. The use of the teacher's handbook will address
these needs that many teachers seem to have. Furthermore, the teacher's
handbook will give teachers some clear, step-by-step instructions on how to
implement the best practices in their classrooms.
Future plans for use of the teacher's handbook include supplying each
elementary school in the Wenatchee School District with a copy of the teacher's
handbook. The author has also been encouraged by her employers and staff to
teach an inservice program during the summer of 2002 for all kindergarten and
first grade teachers. The inservice would focus on the teacher's handbook and
provide writing examples and models from the author's own classroom. The
feedback and evaluations provided from this inservice will help the author
revise and add to her handbook.
Recommendations
After researching and completing this project, some recommended areas of
revision and some possible extensions of this project include:
1. The activities could have been identified by grade level so that
kindergarten and first grade teachers could determine the appropriate lesson
immediately for their own use. Even though most of these activities are geared
for the primary-aged child, the author has realized that older elementary-aged
children could benefit from some of the best practices that support them as a
writer.
2. Along with the review of literature there could have been videos taken of
teachers that were using these best practices inside their classrooms. This
could provide a visual model of how the practice is implemented within the
classroom setting. Within the Wenatchee school district we have many
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teachers who have been working with best practices in supporting the
emergent writer. These teachers could provide a wealth of knowledge and
more insights into the project just by watching them in action and talking to
them.
3. A suggestion for an extension of this project is to design a workshop that
would inform teachers of the contents of this handbook. The author could
develop an outline for a two day workshop. The workshop could include
handouts, overheads, rubrics, videos, and activities that would help teachers
not only know the contents of the handbook but be able to understand it as
well.
The goal of this project is to increase the support of the emergent writer
within the kindergarten and first grade classroom. This teacher handbook gives
kindergarten and first grade teachers some helpful advice, information, and
resources to aid them in attaining the goal of support for the emergent writer
within their classrooms. The author hopes that this resource will provide the
needed information in helping to solve the problems that deal with the support
of the emergent writer that we are facing in schools today.
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Introduction
The intent of the following research project is to help teachers to develop
new understandings about how children learn to write in first grade, and how
as teachers we can best facilitate that process through Writing Workshop.
Writing education in the past has been concerned mainly with the end product
or writing piece. Learning was compartmentalized, put into skill packets with
very little involvement of real language (Routman, 1988). Historically, writing
was taught more traditionally as a set of skills in isolation. The dominant
emphasis throughout teaching was mastering these skills of capitalization,
punctuation, paragraphs, syllabication, synonyms, homonyms, antonyms, and
parts of speech. Writing was scattered among these basics in self-expression
and creative thought as story writing (Goodlad, 1983). One error in this
traditional thinking was that writing was viewed as a discrete subject isolated
from the world of language and the spoken culture (Caulkins, 1986).

Traditional Thinking
Writing was also taught as if it had no relationship to listening or speaking.
Thus, written language was taught in a corrective, instructional environment
which meant that 1) letters had to be formed correctly by immature muscles, 2)
words had to be correctly spelled in defiance of any rational system, 3)
grammatical structures had to be correctly formed, and 4) communicable
meanings had to be encoded (Holdaway, 1979). This type of corrective
environment restricts the child's production of written language. How the
young child develops is in direct conflict with the traditional instruction model.
What has gone on in our schools does not complement the way children learn
language
1

naturally at home. What would happen if we were to expect immediate
correctness and perfection of articulation from a child who is learning to
speak? The results would be hazardous to his/her learning of the spoken
language (Caulkins, 1986).
Even today there has been little change in the habit of regarding reading,
writing, spelling, and written expression as separate subjects to be taught in
relationship to each other or to oral language (Holdaway, 1979). This
traditional method of teaching writing has dominated our thinking since the
time of Horace Mann. In 1979 John Goodlad's efforts in visiting over a
thousand schools around the country has shown that the majority of
instruction taking place continues to be traditional.

If John Goodlad's

observations were correct, then some of our problems may pertain to the
traditional way of teaching.

Articles entitled, Are Schools Failing, have

permeated the mind set of the 19th and 20th century. The Project Literacy US
of 1987 reported that the number of Americans that could not read or write
sufficiently was more than twenty-three million (Routman, 1988).

Are our

schools turning out children who can read and write in the school setting but
can not necessarily read and write in other contexts? It is time for a change.
The problem with the teaching of written expression has been one of
neglect and sterility. Writing is not natural. Instead, writing is a mechanical
process that has all the "hows" without the "whys". Previously stated it has
isolated skills and concentrated teaching efforts around perceptual and
mechanical aspects rather than on integrated functions (Holdaway, 1979).
Traditionally, teachers did not view writing as a developmental or recursive
process. The writing product was evaluated void of any reflection for the way
it was produced (Routman, 2000).
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One of the biggest problems is that as teachers we know very little about
teaching writing. In most states, to be certified as an elementary teacher,
writing courses were not required. Writing is not offered in many universities
today. Many teachers have unfond memories and experiences with their own
traditional schooling in relation to writing. Why was writing so boring and
laborious? Topics such as, "What I Did on Christmas Vacation?" needed to be
an accurate, mechanical copy before true written expression could ever be
expected (Holdaway, 1979).

New Understandings
In the last thirty years new knowledge has surfaced in linguistics and
language acquisition. New education and research on writing tends to focus
on the process of writing that children engage in as they write. Teachers need
to have a sound rationale for making a change from the traditional way.
Following are some theoretical concerns that are evident in comparing a
process approach to writing with a traditional approach.

These comparisons

can help teachers as they make changes in their writing instruction.
1) Teaching students vs. teaching programs
2) Teacher as a facilitator vs. teacher as a manager
3) Process orientation vs. product orientation
4) Development of a set of strategies vs. mastery of a series of skills
5) Celebrating approximation and risk taking vs. celebrating perfection
6) Promoting and respecting individual growth and differences vs. fostering
competition
7) Capitalizing on a student's strength vs. emphasizing remediating
weaknesses
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8) Promoting independence in \earning vs. dependence on the teacher
(Routman, 1979).
As teachers, how can we apply the developmental model of language
learning to the classroom? This writer believes that the climate of the
classroom, both emotional and physical, contributes to a student's willingness
to write. We need to engage students in the writing process as well as
providing regular periods of time daily for that engagement of writing. Writers
need their own topics and they need feedback from caring teachers. Writers
also need to learn the mechanics of writing in context. Writers need teachers
who write and model the process. Lastly, writers need to read (Atwell, 1987).

A Vehicle For Change
Based on educational research and this writer's own work with teachers
and students this author has developed a system that works for her in her first
grade classroom. This system is known as Writing Workshop.

Writing

Workshop gives teachers the time and structure they need in supporting early
writers.The main goal of Writing Workshop is to produce a writing piece that
creates meaning. Writing Workshop is one way to facilitate writing as process
learning in the classroom. Writing Workshop is also a management system for
implementing language development in the classroom. Writing Workshop can
foster a learning environment in which the process of writing is valued as well
as the writing product. It also is conducive for supporting students as they
work through the writing process. The author's intent is for teachers to use the
Writing Workshop model as a vehicle for implementing change in their writing
instruction.
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Organization of
Materials

5

Management

of
The Writing Workshop
-----

Organization
Structure

6

Implementing Writing
Workshop
Children learn to write by writing. Growth over
time helps children celebrate their successes as
well as set new learning goals for future work. To
insure a successful Writing Workshop, teachers
must organize the following materials:
Organization of Materials
* Setting Up The Room
* Preparing Writing Draft Books and Folders
*Choosing Writing Conference Groups
* Assembling Publishing Books
*Gathering Writing Tools
* Preparing Literacy Activities of Choice
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Setting Up The Room
To provide the best use of instructional time and
support for the emergent writer, the class is
divided into four groups of six or five groups of six
depending on the number of students that you have.
Each group reflects a heterogeneous mix of
literacy skills, personalities, and genders. During
the first weeks of school the groups may be
arbitrary, but after several weeks it will be
possible to establish the groups. These groups will
then remain together (with minimal change) for the
year. Each group will be assigned a color that will
appear on the class writing chart, the draft book,
and the writing folder. The chart is set up so that
the color symbols can be easily rotated down from
one pocket to the next as the daily activity changes.
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As you organize for conferencing groups this
color system can be helpful. The Diagrams on these
next two pages will show the different groupings
that can be used for organizing the room. The first
diagram is for classrooms that want four writing
groups and the second diagram is for five writing
groups.
A four Group Writing Diagram
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A Five Group Writing Diagram

[ lllw~... {> D
=
:!!!!!

D

15

i

Writing

II!

i=

~W-ri-ti-ng_a_n_d__.

15

D
D
D

Conferencin

liliJ

s=: 1-------+
Writing or

~ Publi hin
;:;

Darla Wood-Walters, 1999

10

Writing Draft Books and Folders
Draft Books
In order to support the emergent writer, the
writing draft books and folders need to be
assembled prior to the Writing Workshop time. As
the author, I have found that the draft book for
kindergarten and first grade should start out
without any lines. The draft books should then
progress from one line to the three lines which
support the formation of letters. Samples are
enclosed for your use.
Writing should occur on a daily basis. Each draft
book page needs to be dated so that a teacher and
student can track their progress over time. Draft
books can be color coordinated for use during
conference time. You can divide the books by using
the same four or five colors that you used for
conferencing.
11

My
Writing

Draft
Book 1

12

(no lines for first draft book)
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My
Writing

Draft
Book 2

14

*

15

My
Writing

Draft
Book 3

16

17

Writing Folders
Any kind of manila folder can work for this tool.
My suggestion is to use different colored folders
for each group of six students. The folder contains
the form "I Am Learning To Write" which is the
editing and goal sheet for each child. The folder
also includes the "Word Wall Words" which helps
the student keep track of words that they need for
writing. As students progress through the
different stages of writing development, you can
add other forms to their folders.
On the following pages I have included the forms
that I have found helpful in supporting the
emergent writer. You can adapt the forms to serve
your needs within your own classroom.
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I Am Learning To Write
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Writing Letter Card

Adapted from Rigby Literacy 2000
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Word Wall Words

Aa

Bb

Cc

Dd

Ee

Ff

Gg

Hh

Ii

Jj

Kk

LI

Mm

Nn

Oo

Pp

Qq

Rr

Ss

Tt

Uu

Vv

Ww
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Xx Yy Zz

My Letters That Go Together Chart

Adapted from Rigby Literacy 2000
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Structure

Of
Writing Workshop

24

Structure
*Routine

* Expectations
*Choices After Writing is Complete

Children should know what the rules and
expectations are for the workshop time. They need
to have consistent routines. It is important that
they know where to put their books and materials
and what specific writing task is expected of them
before they consider themselves finished for the
day. On the following page I have provided my daily
Writing Workshop routine.
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Model Writing (5-10 minutes)
This activity allows the teacher to think aloud as he/she
reinforces concepts of print, phonemic awareness, phonics skills,
six traits of writing, editing techniques, and the components of
the writing process.

Daily Writing

(15-20 minutes)
From the first day of kindergarten and first grade the children
write. Each piece of writing is dated so that it becomes an
assessment of growth over time.

Conferencing

c2-3 minutes)
The teacher engages each child in a two to three minute miniconference. This provides feedback to the student, celebrates
their successes, and gently stretches his/her literacy growth.

Publishing

c10-15 minutes)
The students use special writing tools to embellish their writing
with quality illustrations. Each published writing is housed inside
the student's published works book.

Shared Writing

(5-7 minutes)
This provides an opportunity daily for the students that published
to share their stories with their classmates. The published books
are shared with friends and family.
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Materials
*Draft books can be housed in 4 or 5 different
color tubs that coincide with the conferencing
groups. In my classroom I have a yellow, green,
blue, and red tub.
*Publishing books are kept in the students' cubbies
or lockers. Each book is color coded by conference
groups. These books are the same color as the
students' draft book.
*Pencils, colored pencils, crayons, and markers are
kept on the classroom supply shelf. These tools are
readily accessible to all students.
*Choice activities are clearly labeled and housed in
tubs around the classroom.
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Choices After Writing
Emergent writers tend to be finished very
quickly, and need to have activities available for
them to work on as they complete their writing.
These activities must be familiar to the students.
It is very important that students are able to do
the activities independently. This will enable the
teacher to finish working with the remaining
writers.
I have included a list of some free choice
activities that can be used. Within each classroom
there might be other activities that meet the
criteria of independence. Each classroom may vary
on the resources that are available for these
activities.
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Choice Activities
Clay
White Boards
Reading Tubs
Puzzles
Puppets
Coloring Page
Blocks
Magnetic Letters
Cut and Paste
Listening Center
Computers
Etch-a-Sketch
Magna Doodle
Chant Books
Drawing Paper
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Writing Lesson Plan
Writing Workshop
1. Modeling - objective: To think out loud and stress the sounds
of beginning letters. Use the letter card tool to demonstrate
this so that the students will know how to use this tool as they
write.
2. Choosing Topics - While the children are on floor talk about
different topics. Remember to talk about what is important to them.
Talk about the books we've read and how they can help us think of
something to write. When everyone has had a few minutes to talk,
send them back to their desks to write.
3. Publishing Group at Table - Six children will go over to the
round table to publish their stories from yesterday. Their stories are
typed and put into their publishing book. All of the publishing materials
are put on the round table.
4. Writing Groups - Everyone else writes while the teacher roves
around through the desks and conferences with the students. The
conference groups are organized by color. The teacher will choose a
teaching point and edit the piece for only one color group daily. That
group will then become the publishing group the next day. The
following rotation is followed weekly:
Monday - Red Group
Tuesday - Green Group
Wednesday - Yellow group
Thursday - Blue Group
Friday - Start the Rotation Over
5. Shared Writing - Everyone goes over to the rug while the
publishing group shares their stories.
30

Other
Management
Forms
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My Published

Works

By _ __
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Action Plan
To reach my goal, I will:
Use letter sounds all the time.
Practice at home.
_Try my best.
_ Use the writing center at center time.
_Try writing by myself.
_ Write everyday.
_ Use spaces.
_ Use end marks. (periods, question
marks, and exclamation points)
Add details.
Use the word wall.
33
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My Proofreading

Check list
1. Did I put my date on my paper?
2. Do I have a topic?
3. Did I leave spaces between words?
4. Do my beginnings start with a capital
letter?
5. Are all names capital?
6. Did I spell my word wall words
correctly?
7. Did I use end marks? (. ? !)
35

Best Practices
That Support
The
Emergent Writer
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Model Writing
Model Writing gives teachers the opportunity to model the thought
processes that occur during writing. In model writing the teacher
vocalizes her thoughts as he/she composes writing pieces. The
teacher invites children to contribute to the writing piece at selected
times. While modeling writing, the teacher's primary goal is to
demonstrate the importance of composing a meaningful message for
a particular audience, and a specific purpose. The children
collaborate with the teacher to bring sounds and symbols together on
the printed page. The children and teacher together make decisions
about the use of print conventions.
Modeling also helps children to understand the components of the
writing process more clearly. When teachers model the thought
processes that a writer goes through, the children begin to control the
stages in the writing process. The writing process stages are
recursive. Children can be taught to revise and reshape their writing
as they begin to control the process. Modeling helps the teacher
inbed questions that good writers ask of themselves. On the following
page let's look at the stages of the writing process along with a guide
that can help teachers organize their Model Writing.
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Stages of the Writing Process
Forming Intentions
* clarify a purpose for writing
* prewrite discussion throughout
*engage the writer in thinking, talking, drawing, remembering,
reflecting, and searching for information.
* sequence thoughts
* identify a proposed audience

Composing and Drafting
*writer's intentions on paper
* plan supports writing
* clarify and shape meaning

Correcting and Publishing
* clarity to intended audience
*modify surface features
*spelling
* punctuation
*grammar
*neatness

Outcomes
* sharing to the intended audience
* response from readers
* encouragement
Adapted from Writing Strategies P. Calabrese, 8/00
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Model Writing
Activity
Frame Your Thinking
*Tell an interesting story about yourself or something that is
important to you. Engage the students in selecting a topic that they
can relate to.
* Begin to record your story on chart paper. Ask the students for
input. Here are some questions that you might ask:
1) What would be a good way to begin the story?
2) What would make you really want to read this story?
3) What happened next?
4) How could we say that so that it is more interesting?
5) What would be a good way to end the story?
* Put the pen to the paper. Interact with the students by asking

questions or making statements. Keep the focus on the meaning.
Make sure you reread the story after working on the wording, and
spelling. Here are some questions and statements:
1) Help me spell that word.
2) Do you know a word on the word wall that will help us spell
the word we need?
3) Would that be a capital or lower case letter? Why?
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* Reread the story for meaning. Does it make sense and tell the

story clearly? Some possible questions might include:
1) What would be a good title for this story?
2) Can you help me think of another way to say that? Is there
another word that would make our sentence more colorful?
3) Are there any words that we don't need? Are there any
words missing that we could use?
4) Did we leave any interesting details out?
* The final step as you model for students is the proofreading step.

This helps students understand editing. Correct spelling,
punctuation, capitalization, etc. Through your clear
demonstrations students will learn how to check for errors. Here
are some statements and questions to use:
1) Circle any words that you think might be misspelled.
2) Check for appropriate punctuation.
3) Is the spacing correct?

Adapted from Writing Strategies, P. Calabrese, 8/00
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Model Writing Activity
Getting Started
Model:

How To ...

Getting Started

Talk about experiences, thoughts,
feelings
Share with enthusiasm
Choose a topic

Illustration

Draw a picture relating to print
Use tools effectively

Concepts of Print

Begin at the top of the page
Write from left to right with a return
sweep
Make a two-finger space between
words
Touch the words as you read them

Letter Formation

Form letters correctly

Phonemic Awareness
& Phonic Skills

Listen for sounds in words
Stretch words to hear sounds
Write letters that match the sounds
in words
Use common rimes to facilitate
correct spelling
41

Conventions

Spell high frequency words
correctly
Use capital letters where needed
Use periods, question marks, and
other punctuation accurately

Traits

Develop a main idea with
supporting details (ideas)
Include a beginning, middle, and
end (organization)
Make writing sound sincere & easy
to read (voice)
Use interesting words (word
choice)
Write complete sentences that
flow smoothly (sentence fluency)

Editing

Proofread for meaning
Mark words for a later spelling
check
Use a word card or dictionary to
edit spelling
Extend a story by asking questions
Engage in self-evaluation
Choose a title

Adapted from Darla Woods - Walters ( 1999)
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Model Writing Activity
Using Literature
Materials:
The Great Enormous Hamburger
Chart paper
Markers

Introduction:
Relate the writing to past experiences of what the students put on
their hamburgers. The students generate the language that will
appear in print on the chart paper. It is helpful to use this activity on
the day that the cafeteria serves hamburgers for lunch.

Lesson:
Using the students experiences of what can be put on hamburgers,
have them help generate a list of condiments and food items. Stress
basic concepts of print and phonemic awareness. Begin the print at
the top of the chart paper and sweep back down to form your list.
Listen for sounds in each word that the student generates and have
the students stretch the words to hear individual sounds. Show the
students the correct formation of the letters as you write the list. Use
the following list of questions for student discussion during the
lesson:
* What letters do you hear in cheese? How does it start? What
does it end with?

* Does anyone know how to spell cheese?
* (Reading back through the list on the chart) What is this one?

* What do we need if there is more than one pickle? (Ans.)
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Model Writing Using Daily News
Materials:
Chart paper
Markers

Introduction:
The teacher involves the students daily in helping create the classroom news.
This routine is consistent. The children come to the chart and sit in a large
group around the teacher.

Lesson:
The teacher starts recording the daily news after asking the following
questions.
1) Who can tell me what today is?
2) How does the word today start?
3) Can you hear any other letters in today? The teacher fills in the
rest of the word.
4) Where should we start our next word? What do we leave before
start our next word?
5) Our next word is is . Is anyone an is expert? Do you know how to
spell it?
6) The teacher writes the day of the week and says,"What word am I
writing now?
7) Now the teacher asks the students what they would like the news
to be about today?
8) The teacher records the sentence that the students agree on but
pauses on a few words to have the students practice stretching
words.
The teacher has the students look at the chart while she asks them where
should we begin reading our message and then where do we go after we get to
the end of the line? After one child points to the appropriate places, then all of
the students and teacher read the daily news together.
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Interactive Writing
Interactive Writing is an instructional writing practice in which the
teacher and the children share the pen. Interactive Writing is multilevel because it offers something to every child at nearly every level.
One important aspect of this technique is that it connects reading and
writing. The use of literature lends itself to this activity. Another plus
of Interactive Writing is that it teaches the writing process. As
teachers we understand that writing is more than just putting words
on paper. A writer needs purpose, he/she thinks about the audience,
the form, the message, which we call composing, and constructing
the text on paper. In addition a writer reflects and revises as well as
edits for conventions. Interactive Writing gives teachers the
opportunity to support emergent writers as they participate in this
writing process.

Lesson Guidelines
Each Interactive Writing lesson should only take 15 - 20 minutes. If
you teach kindergarten you should do this activity at least 3 times a
week. In first grade you can start out 3 times a week and when the
students get a little more independent you can move to twice a week.
Usually there is one child at a time in front of the chart paper while the
teacher engages the rest of the class on the objective for that lesson.

45
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The writing should be based on an experience which is common to
the whole group. Children are asked to only contribute what they
know. This helps everyone to be successful. Learning is stretched as
other children and the teacher contribute to the writing.
Materials needed:
* chart paper

* name chart and word wall

* marking pens

* Post - it (correction) tape

* pointers
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Key Features of Interactive Writing
* Children are grouped based on learning goals.
* Write for authentic purposes.

* Share the pen and job with the children.
* Use dialogue to support the process.
* Create a common text.
* Use the conventions of written language.
* Connect reading and writing.
* Pointing out your objectives.

Grouping Children
You can group the children by whole class or small group. This
depends on your assessment of who you want to demonstrate certain
concepts to. When you work with the whole class this seems to build a
community of learners especially in kindergarten and first grade. The
children can be engaged at different levels to support and challenge
all of them. Small group can be used when you notice that just a few
children might still need support with beginning consonants and you
can focus the instruction just for that concept.
Adapted from Interactive Writing, Pinnell, 2000
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Examples of Lessons for Authentic Purposes
* write a morning message
* summarize a story that you have read aloud.
* write a survey question that children will answer.
*label things in the classroom.
* write a letter to someone or to another class.
* record information from science lab.
* write a shopping list for items needed for a cooking project.

Sharing the Pen
The teacher chooses individual children to help contribute to the
construction of the writing. As the teacher supports the class in
composing the writing, there is continual dialogue between them.
Some children are selected to write individual letters while the
dialogue continues about the best words to use in constructing the
writing. The teacher will choose an individual student to share the
writing based on the instructional needs of that child. The main idea is
to help the children glean examples of how to control the writing
process.

Adapted from Interactive Writing, Pinnell, 2000
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Dialogue and Converse
Interactive Writing is based on oral language. The conversation is
ongoing through the entire lesson. The children and the teacher are
engaged in meaningful conversation about the writing. They are
using the skills of speaking and listening together. Some of the
dialogue could be about the topic, the purpose, the language in
composing the writing, the conventions of how to write it, the
interesting feature of words, connections with other texts, and
personal connections with themselves. Conversation during
Interactive Writing helps expand the child's prior knowledge as well as
develop their oral language. This process uses the oral language as
a catalyst for learning.

Creating a Common Text
The children and the teacher decide on what the writing will be.
The teacher invites the children in thinking what they would like to say
and then he/she guides the children in how their writing can be
communicated clearly to the audience.

Adapted from Interactive Writing, Pinnell, 2000
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Using the Conventions of Written Language
For emergent writers attention is made to the conventional spelling
of words and the conventional format of the text. Later in the year
attention can be given to the use of lowercase and capital letters. It is
important that the texts that you create with the children are meant to
be read independently later by the children. The idea is to support the
learners in the thinking processes that they would use if they were
working independently.

Connecting Reading to Writing
Children learn quickly that what they say can be written down.
They also learn that what they write can be read. They start to
understand that by rereading the message can help create the full
meaning of what is said and it also helps them anticipate what is to
come. Reading of their written message also helps the children
delete or add items that are needed in clarifying the meaning.

Adapted from Interactive Writing, Pinnell, 2000
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Pointing Out Your Objectives
As the teacher and the children dialogue about their writing, the
teacher is continuously pointing out the specific objectives that they
want the children to learn. At the culmination of the lesson the teacher
restates the objective of what they children were to learn so that the
children can now go apply what they have done as a group to their
own writing. Interactive Writing helps teachers continually support the
emergent writer at writing workshop time by helping the children recall
the objectives that were worked on as a group.

Adapted from Interactive Writing, Pinnell, 2000
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Lessons That Can Be Taught
Using Interactive Writing
Phonemic Awareness
Syllables (clap parts of words
Generate words that rhyme with a word being added to the writing
Children generate words that rhyme
Stretch or segment words to listen for sounds
Generate words or names that begin or end the same as the one
being written
Children contribute words with the same beginning sound
Teacher helps children fully segment a word and blend it

Concepts About Print
Where to begin the writing
Return sweep demonstrated
Difference between a letter, a word, and a sentence
Spacing with fingers
Teach use of periods, question marks, and other punctuation
Pointers for one to one correspondence
Letters in words have a specific order

Interactive Writing Strategies, P. Calabrese, 8/00
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Letter Identification
Write letter in the air, on the rug, or on their neighbor's back while
saying the movement
White boards for practice
Locate specific letters on the ABC chart or other places in the room
Select a letter from the writing and have the children stand if it's in
their name
Count all the t's in the writing
Use a marking pen or colored tape to highlight a letter

Teach Sight/ Irregular Words
Have the children write a specific word that you want to teach in the
air, or on the floor as you say the word
Practice on white boards
Locate the word on the word wall or in the room
Locate the word in the completed story

Fluent Reading
Reread the story after each word is added
Give individual students the opportunity to point while the group
reads the story
Hang up the writing in a place where children can revisit it and read it
each day
Interactive Writing Strategies, P. Calabrese, 8/00
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Phonics
Stretch a word and have the children name the letters they hear
List words that begin or end with one of the words in the story
Use the white boards to show rhyming words and word families
Demonstrate how to use known words to get to a new word
Write words using a pattern such as day, way, may, play, etc.
Model how prefixes and suffixes change a word

Interactive Writing Strategies, P. Calabrese, 8/00
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Scaffolded Writing
Scaffolded Writing is an innovative way of supporting the
emergent writer. This method was developed by Elena Bodrova
and Deborah Leong. They developed the method after studying the
Vygotsky theory of learning and development. The following is an
example of what that theory looks like:

What you can do independently

What you can do with assistance

Out of your zone
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Scaffolded Writing Technique
Teachers that use Scaffolded Writing to support the emergent
writer need to understand two techniques. One is materialization
and the other is private speech. These two techniques will help
teachers facilitate children's transition from assisted to independent
learning. The scaffolding concentrates on what the child can do and
what new learning the child can take on.

Materialization - This is the use of tangible objects and physical
actions that can stand for a concept or strategy that is being learned.
After reading the article I have used unifix blocks in my first grade
classroom to represent the amount of words in the child's sentence.
The child then has a physical representation of how many words
their writing will contain. Another example teachers can use is the
word window. The window frames each word in the child's writing
as they read it. The unifix cubes and the word window helps
materialize the concept of a word.

Private Speech - This is used together with the materialization. The
teacher asks the child to say the message that he/she would like to
write aloud. The teacher then repeats the message as the child
confirms that message. Then the teacher draws a line for each word
in the message. For example: If the child said," My dog is black." The
teacher would draw four lines on the child's paper. Together the
child and teacher point to the lines as the child says the message
aloud. The teacher would then hand the message back to the child
and they independently fill in the lines with the symbols from within
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their own developmental level. If the child forgets the message after
he/she starts writing then they can reread their message by pointing
to the lines tor support. Some teachers have found it helpful to use a
highlighter to draw the lines. Others have just used a colored pen.
As the children progress the use of materialization and private
speech will decrease. Children will independently begin to draw
their own lines and later on will drop the use of the lines altogether.
Scaffolded Writing was meant to be a temporary as children move to
independence.
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Using A Scaffolded Support Lesson Plan
Morning Message Activity
Materials
Chart paper
Colored markers

Lesson
The teacher gathers the class around the chart. He/she talks with the
children to determine a news item that they would like to write. Once a
sentence has been decided on by the class the teacher says it and
the class repeats the sentence. As the class repeats the sentence
they decide how many words that the sentence contains. The
children can hold up a finger for each word they hear. The teacher
then draws a line for every word that they will need to write.
The teacher then repeats each word in the sentence as the class
works through listening and hearing sounds in the words. At first you
can concentrate on just the beginning letters.

Lesson Extensions
To extend this lesson you can frame each word in the sentence with a
word window. Another way to extend the lesson is to cut up the
sentence and have the children put it back in sequential order.
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Show and Tell Form
Home Activity
1. After your child has selected their Show and Tell for the week, ask
them to write the first letter that they think the Show and Tell begins
with in the box below. (Ask, "What sound do you hear at the beginning
of the word?") After they write the first letter ask them if they can hear
any other sounds in the word. Have them say the word slowly.
Continue this until the end of the word. If your child cannot hear any
letters, please leave it blank.

2. In the box below, I want an adult to print the correct spelling for the
Show and Tell.

3. Now in this third box ,I'd like the child to copy what is in box number
two. Please pay close attention as to how your child is forming letters.
You can refer to the handwriting paper that was given to you in their
homework folder.

Please send this form along with your child's Show and Tell.
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Conferencing
Conferencing provides time to connect with the writer. The teacher
applauds the writer's successes, celebrates their attempts, and gently
stretches their learning as they take on new tasks. Conferencing is a
time to build confidence in young writers. Writers need to talk with
their teacher so that they can learn the following skills:
* To ask questions about their writing
* Learn to express themselves better

* To gain skills that help them solve writing problems
* To become independent writers
Writing each day is important but children will not reach the above
skills unless they are taught how to do it. Teacher input is vital.
Assisting the child is one of the top priorities during Writing Workshop.
Emergent writers need to be talked to each day. I usually mill around
and conference with each student 1-2 minutes each day. I refer to
this as butterfly conferencing because you flit from one child to the
next as you offer support and challenge. The teacher's approach is to
focus on what the child can do and then use the child's writing to focus
on one thing for the child to work on. Conferencing is one way in
which the teacher really gets to know the learner, their needs, and
their readiness to take on the next small step.
During the conference with the children the teacher can use the
technique of Scaffolded Writing that was outlined previously. This
technique is a valuable support for the child during the conference.
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Emergent Writing Conference
Guidelines
All children at the emergent level will conference each day that they
write in their writing books. Some children will be over in a group at
the conferencing table while the other children are at their writing
tables. After the children draw their picture they are taught to use a
signal which indicates to the teacher that they are ready to
conference. Some teachers have the children raise their hands or put
a colored piece of paper out on their desk when they are ready. Each
teacher uses their own signal that is comfortable for their classroom.

Positive comments about the picture, print, or effort:
* Look at the detail in your picture!
* You have your mom,dad, and sister sitting at the table. I can tell
your cat is outside looking in.
* What a lot of letters. It looks like you have a lot to say today.

Ask about the message:
*Tell me about your picture.
* Tell me about your story.

Respond to the message:
* What are you going to do with all those flowers?
* It sounds like your birthday cake was really good.
Darla Wood-Walters, 1999
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Teacher print:
* Provide the correct print at the bottom of the writing page. I usually

refer to this as the teacher's print.

Read the message:
* Help the child touch and read each word from the teacher print. The
child should touch each word as they read it aloud. The conference
will close after the child reads their message to the teacher.

Conference Table
The conference table interaction will look very much the same as
the interaction at the writing tables. The difference is that the teacher
will spend an extra minute or two with the children at the conference
table.
The following is a list of ideas the teacher can use at the table.
1) Asking a question to extend the story, with the teacher providing
the print.
2) Discussing the picture and how it relates to the print.
3) Focusing attention on detail (picture or print).
4) Reflecting on effort and quality.
5) Helping students to write specific words they are able to spell but
perhaps lack confidence to "give it a go" on their own.
6) Discussing the option of publishing the writing.
7) Choosing an appropriate title.
Darla Wood-Walters, 1999
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Monitoring Progress
Over the past five years I have used many forms to keep track of
who I am conferencing with at the conference table. The most recent
form that I have developed allows me to monitor the teaching points
that I give to each child. It also provides an organized way of keeping
track of what I expect each child to work on daily. As I rove around the
tables I am able to support the child on his/her new learning.

Writing Conference Form
)ate

Name

Teaching Point
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Expectation

Assessments
And
Rubrics
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Assessments
Using student writing as an assessment of growth over time can
provide the teacher with a great amount of information. Student
writing allows the teacher to evaluate the developmental literacy
progress of each student. Teachers need to provide feedback to the
emergent writer by commenting on the student's message first and
then showing the student what he/she did right. As teachers begin to
use student writing as an assessment tool they will begin to notice
student strengths. The following list is helpful in determining what
these strengths may be.
1) Can form letters easily and quickly
2) Controls directional movement
3) Understands one to one correspondence (spoken word to written
word)
4) Has a bank of high frequency/sight words
5) Understands that letters represent sounds
6) Uses basic punctuation
7) Hears and records sounds in CVC (consonant, vowel, consonant)
words
8) Uses capital letters when appropriate
9) Conveys a clear message
10) Can retell a simple story
Interactive Writing Strategies,P. Calabrese,8/00
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What Should Be Assessed?
Teachers should look to their state standards for guidance on what
to assess. I have made a list of the components that I assess in first
grade. All of these components are usually part of our standards and
essential learnings. These should be assessed so that we know
where each child is, and what they need to learn next.

Concepts of Print
Phonemic Awareness
Letter Knowledge
Phonics
Sight (High Frequency) Words
Spelling
Handwriting
Comprehension (Retelling)
Oral Language Development (Rereading)
Written Language Development
(Topic, audience, purpose, plan)
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Assessment Results
All assessments need to have a purpose. We might use the results
for different purposes. The assessments need to be recorded in
order for them to be of value to students, parents, and teachers. Two
of the most important purposes of writing assessments are 1)
Grouping students for instruction and, 2) Planing for instruction.
Grouping students needs to be flexible. Groups should be
reassessed every two weeks. The instruction is based on the needs
of each group.
Looking at the results and determining the student's strengths
provides a foundation on which to build new knowledge and skills.
The assessment results will also provide the teacher with the
student's close approximations (what the student almost got right).
These approximations become the students next learning. These
new skills become the objectives of the teacher's instruction.
One activity that helps me as I assess student writing is Gentry's
Stages of Spelling. I use it as a guideline in determining what stage
the writer is in. I have noticed that some writers could be in more than
one stage at a time. The stages overlap as the emergent writer
continues to be supported. The stages are listed on the next page.
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Gentry's Stages of Spelling
Stage 1 - Precommunicative
* experiments with writing by using a combination of letter strings and

environmental print
* discovers writing is functional
* usually occurs in kindergarten
Stage 2 - Semiphonetic
* demonstrates phonemic awareness by writing some consonant
and vowel sounds along with other random letters
* usually occurs at the end of kindergarten and the beginning of first
grade
Stage 3 - Phonetic
* spelling "by ear" so that words are readable
* often letter names are used to spell words
* usually occurs in the fall of first grade
Stage 4 - Transitional
* spelling visually as the child becomes more aware of how words
look and sound
* occurs at the end of first or early second grade
* this is a good signal that children are ready for more formal word

study
Stage 5 - Conventional
* moving in the direction of conventional spelling (book spelling)
* occurs from about second through eighth grades
Successful Spelling, P. Calabrese, 8/00
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Examples of Student Writing
That Will Help Teachers
Identify The Stages of Spelling

Stage 1 Precommunicative

LKDLSKSKLGJ

Stage 2 Semiphonetic

IHVABT

Stage 3 Phonetic

Wuns ther wus a big bar hoo wus men.

Stage 4 Transitional

The Big Bad Wuf was hufing and pufing to
Bio Down the house.

Stage 5 Conventional

Today I played with my friend.
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Student Self Assessment
One very important piece of the assessment process is to have
students evaluate their own growth. Some ideas that I have used in
kindergarten and first grade help the students keep a record of their
growth. Remember to use your standards so that the children are
evaluating themselves in relation to these goals.

Letter Sound Evaluation

I

In the Beginning,
knew these letters:

Aa Bb Cc Dd Ee Ff Gg Hh Ii Jj Kk LI Mm
Nn Oo Pp Qq Rr Ss Tt Uu Vv Ww
Xx Yy Zz

And •••

Just

look at me now!

Aa Bb Cc Dd Ee Ff Gg Hh Ii Jj Kk LI Mm
Nn Oo Pp Qq Rr Ss Tt Uu Vv Ww
Xx Yy Zz
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Writing of Name
Evaluation

In the beginning,
I

wrote my name:

And .••

Just

look at me now!
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High Frequency Words
Kindergarten Evaluation
In the beginning,
I knew these words:
am
is
can
mom
go
went
of

in
she
like
me
he
I
at

said
the
to
up
my
no
see

and
big
dad
we
look
yes
it

And ••.
Just look at me now!
am
•

lS

can
mom
go
went
of

in
she
like
me
he
I
at

said
the
to
up
my
no
see
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and
big
dad
we
look
yes
it

High Frequency Words
First Grade Evaluation
In the beginning,
I knew these words:
am
dad
he

and
for

to

his

up

big

be
go

.

I

my

in
no

they

that

can

friend

home
mom

me

she

went

at

from

her

little
see

are

.

come

had
it

lS

by

have

of

said

there

the

like

this

us

very

more

was

saw

we

what

will

with

yes

you

your

And ...
Just look at me now!
am
dad
he

and
for
her

little
see
to
went

are
from
his
me

she
up

at

be
go

that

can

friend

home
mom

big

in

I

my

no

they

.

had

the

have
it

lS

by

come

of
there

like
said
this

us

very

more

was

saw

we

what

will

with

yes

you

your
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Rubrics
Rubrics are targets that clarify expectations. Teachers use rubrics
as a guide for scoring student writing and for an evaluation tool in
reporting student progress to parents. Students also use rubrics as a
guide for meeting certain expectations. In kindergarten and first
grade, teachers can start the year with no more than three
expectations for students to complete. An example is listed below.
#3 I made a picture.
I wrote the date.
I wrote letters for my story.

#2 I made a picture.
I wrote the date.
I didn't write any letters.

#1 I made a picture.
I didn't put the date.
I didn't write any letters.
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As the children begin to learn more about the writing process, the rubrics will
change. Teachers can compile any set of skills that they expect their students to
use. I have put together some ideas that you might use when developing your
rubrics. Most rubrics are in four stages. Four is above standard, three is at
standard, two is heading towards standard, and one is showing no effort or
growth. Below are some different ideas that you could incorporate into your
own rubrics.

I made a picture with detail.
I wrote my name correctly.
I used words to tell my story.
I used spaces between my words.
You can read my story because I used my best handwriting.
My story answers these questions: Who? Why? What? Where? When?
My story has a topic.
My story has an audience.
My story has a purpose.
My story has a plan.
I used a period, question mark, or exclamation mark appropriately.
I used capital letters for the beginning of sentences and for names.
My story has a beginning, middle, and end.
I used words that describe things.
I used interesting words.
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